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Purpose of the case study

* We created discussion material in narrative from that presents
trial and error process to handle confusion the of faculty and
administrative staff who came to face the difficulties of

students.

* This case takes the style of a teacher's narrative, but Its
content is constructed from the narrative of the persons with
disabilities involved and presented from a different
perspective. The ideas of the administrative staff were also
iIncluded in the case so that FD and SD participants are more

actively involved.
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Purpose of the case study

The aim is to foster awareness among educators of the

details of transforming universities and classrooms into

Inclusive learning environments

through discussion and reflection on the presented case.
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The three levels envisioned in this case study
material

For teaching materials that use narrative as a recourse, Yagi
(2022) suggested that students should discuss each story
(actual stories told by people who moved to Japan) in the three
following levels:

Micro-level activities (noticing and sharing)
Meso-level activities (expressing and creating relations)
Macro-level activities (presenting and connecting)

In this example material, we have set up questions that allow us to
analyze the example at the three levels based on the model

suggested by Yagqi.
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The three levels envisioned in this case study
material

Societal level
(System, Ideology, Social and
cultural norms )

Learning Space Level
(A community of learners)
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The three levels envisioned in this case study material

Societal level “Individual levels”

(System, Ideology, Social and cultural norms ) i .
refers to notice certain

Learning Space Level characteristics and barriers
(A community of learners) and verbalizing them.

More specifically, we think
about whether such students
existed around us and why
these barriers occur.
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The three levels envisioned in this case study material

“Learning Space Level" refers to barriers that

Societal level occur in the community where students gather (e.g.,
(System, Ideology, Social and cultural institutions, sites).
norms ) : : : :
In particular, we will consider points such as why
Learning Space Level those barriers occur; whether they are avoidable or
(A community of not in learning; whether they should be overcome by
learners)

individual efforts; and whether there are any
problems withe existing frameworks.
We also question whether there are stereotypes and

power influences in the areas that we are involved:

classrooms, courses, systems, and frameworks; and

whether they should or can be changed or not.
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The three levels envisioned in this case study material

“Societal Level” refers to the institutions,

(Syst S?gie'fla' Ievsel o ang ideologies, and social and cultural norms
ystem, Ideology, Social an . ,
cultural norms ) that surround individuals and learning
spaces.

Learning Space Level For example, we will think about what kind

of image people have of learning Chinese,
how it is evaluated, what kind of education
Is considered good, how the communities of
those involved in high school and
universities, wider society of educators, and
Japanese society as a whole are structured.

(A community of learners)
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Expected changes through the use of this example material

| ) Reflections on Views on Education, Learning, and Roles

- Critically confront technological innovation and one ‘s own common
sense ( the view of “this is normal [FOR ME]”)

2) Imagination
- Cultivate the awareness of diverse learners from different backgrounds.

- Cultivate the attitude within faculty and staff to not overly rely on
manuals.

3) Dialogue circuit
- “I couldn’t understand it after all.”
—>failure of understanding opens up opportunities for discussion.

\/

Students from any backgrounds will be able to learn comfortably.
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