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Kanda University of Foreign Studies FD+-SD
September 4 (Wednesday)
< Workshop>

What kind of learning environment can we

create: diverse learnersX? = Inclusion
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Please consider the following points as you participate. If we
have time, we will ask you to choose one of these statements
below and share comments on it when you introduce yourself
to each group.

| . I think that writing by hand, presenting in front of
everyone, and reciting texts are essential for learning a
language.

2. When you need to do group work, I don't think it's
acceptable to not participate because you're not good at it.

3.1 believe that the University has good cooperation between
faculty, staff, and school counselor regarding learning
support.
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Lecturer:

Makiko Uemura (Department of Asian Languages, Chinese)
Naomi Ikeya (Yokohama City University, German)

Masaomi Nakagawa (Josai International University, Korean)
Noriaki Furuya (Yamanashi Gakuin University, Japanese)

Naoki Yamazaki (Kansai University, Chinese)
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Past Research Activities

Think about Inclusion in Language Education

http://incl4lang.html.xdomain.jp/
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Purpose of this workshop

In this university-wide FD and SD where faculty and staff will
do group work,

the goal is rather not to acquire some knowledge, skills, know-
hows, etc,

BUT

@®To have an understanding of and an attitude of support for
students who have some characteristics

@®To build a relationship between faculty and staff to solve
problems together through dialogue

® To rethink the traditional learning environment designed
based on “average student” and “majority student” and to aim
to increase faculty and administrative staff’s awareness of
inclusion on campus
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Before you start the workshop: Review the terminology

@ "Inclusive Education"
: Is it people with and without disabilities
learning together?

@ "Inclusion"
: What does "Inclusion” mean in the mainstream
(in Japan)?

@ What do we think of as “inclusive design” in
“learning environment” ?
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Before you start the workshop: Review the terminology

"Inclusive education”" = To be included in
the mainstream??

In Japan, it is recognized as follows...

Ministry of Education, Culture, Sports, Science and Technology website
What is an "inclusive education system"?

"It is a system for people with and without disabilities to learn together with
the aim of strengthening respect for human diversity, enabling persons with
disabilities to develop their mental and physical abilities to the maximum extent

possible, and to participate effectively in a free society."

https://www.mext.go.ip/b_menu/shingi/chukyo/chukyo3/044/attach/1321668.htm
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UNESCO(2005), Guidelines for Inclusion: Ensuring Access to Education for All
(http://www.ibe.unesco.org/sites/default/files/Guidelines_for_Inclusion_ UNESCO_ 2006.pdf, BEE&H:2019%F8H30H)
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https://www.unesco.org/en/inclusion-education

What is inclusive education?

Regardless of nationality, race, language, gender,
economic status, religion, disability or non-disability:
It is education in which all children learn together.

It was first proposed internationally in the “Salamanca
Declaration” adopted at the UNESCO (United Nations Educational,
Scientific and Cultural Organization) World Conference on Special
Needs Education (held in Salamanca, Spain in 1994).

https://www.unesco.org/en/inclusion-education

UNESCO(2005), Guidelines for Inclusion: Ensuring Access to Education for All
(http://www.ibe.unesco.org/sites/default/files/Guidelines_for_Inclusion_ UNESCO_ 2006.pdf, BEE&H:2019%F8H30H)
17
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education.

Rejection the recommendation, Minister of Education,
e Culture, sports, Science and Technology Keiko Nagaoka
stated at a press conference after a Cabinet meeting on
September | 3 that "we are not considering canceling
special needs education that is being held in various
places of learning." They expressed the view that
Japan's measures are in line with the realization of
inclusive education under the Convention.

"B ## Jhttps://www.kyobun.co.jp/news/20221 104 03/

Inclusive education is not just about "just teaching in the same place." With a view to
the independence and social participation of children with disabilities, it is necessary to

develop a diverse and flexible system so that support and guidance can effectively meet
the educational needs of each individual.

[ &%/ https://www.kyobun.co.jp/glossary/inclusive_education/challenges-0126/ 20
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"Inclusive education” = To be included in
the mainstream??

 UNESCO's broad definition of education
questions the nature of education itself.

It is a process of building an educational
system that maximizes the learning of all
children - responsive to the diverse needs
of all individuals, including those who are
easily excluded from the mainstream.
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Language Learning Environment
- Yamazaki (2020)

The description of learning objectives composed of can-do statements
commonly used in today’s language education shows “barrier-full”
aspects as soon as we assume having people with physical disabilities
such as visual or hearing impairment, limb disability, and other
difficulties. Yamazaki pointed out it is made clear that those learning
objectives were set solely based on the perspective of the majority who

are not affected by such disabilities.

Our intended learning environment is one in which there are no such

barriers.
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« Yamazaki (2020)

Even if the learning environment prepared by the teacher is
designed to maximize the potential of the learner, said
environment is useless if barriers to entry prevent the
learner having access to the necessary resources catering to

their individual characteristics.

Even if there is a wonderful palace, if the stairs to enter it

are too high, only a limited number of people can access it.
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Persons with disabilities-driven "language learning
environment" design

 Yamazaki (2020)

Our intended learning environment does not take a
teacher-centered approach. The ultimate goal is not for
the teacher to unilaterally prepare the environment. To
use the analogy of the staircase mentioned previously,
generic statements such as “we just have to lower the
stairs” are not helpful.

Instead, you should be asking the questions “how do you
prefer to get in, how could it be made easier for you to
get in?” and take an approach to think together with the
persons with disabilities involved (= inclusive design)
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Specific elements that make up a “learning environment”
Reference: Kurokami (1999)

Furniture: chairs, desks, workbenches, bulletin boards and other furniture
Teaching materials: Realia, models, prints, photographs, videos

Materials: Handouts, reference books, supplementary readings, photographs, videos,
books, encyclopedias

Instructions: Handouts, Corner Display

Posting: Learning flow, learning progress, learning outcomes

Media: Camera, VCR, Camcorder, Internet, OHP, etc.

Tools: Tools, Paints, Pens, OHP Sheets, Lab Instruments

Place: Classroom, Open Space, Hallway, Gymnasium, Field, Display space
People: Teachers, volunteers, school district people, professionals, friends
Time: Module, No Chime, Continuous school Hour, Extracurricular

Curriculum: Experiential, Research-based, Role play



	Slide 1: 神田外語大学 FD・SD 9月4日(水)   ＜ワークショップ＞  私たちはどのような学習環境をつくれるか ：多様な学習者×？＝インクルージョン  
	Slide 2: Kanda University of Foreign Studies FD・SD September 4 (Wednesday) < Workshop>  What kind of learning environment can we create: diverse learners×? = Inclusion 
	Slide 3: 以下の点についてお考えになってご参加ください。 時間があれば、当日この中から１つ選び、各グループでの自己紹介の時にコメントいただきます。  1. 手で文字を書いたり、皆の前に立って発表したり、テキストの文章を暗唱したりすることは言語の学習には欠かせないと思う。   2. グループ作業をおこなうことが必要なとき、苦手だからという理由で、参加しないでいるのは認められないと思う。   ３. 本学は学習支援について、教員と職員とカウンセラーの連携が取れていると思う。
	Slide 4: Please consider the following points as you participate. If we have time, we will ask you to choose one of these statements below and share comments on it when you introduce yourself to each group.   1. I think that writing by hand, presenting in
	Slide 5: 本ワークショップの流れ 
	Slide 6:      　   講師紹介   植村麻紀子（本学アジア言語学科 中国語専攻）  池谷尚美（横浜市立大学・ドイツ語） 　 中川正臣（城西国際大学・韓国語） 　 古屋憲章（山梨学院大学・日本語）  山崎直樹（関西大学・中国語） 
	Slide 7: Lecturer：  Makiko Uemura（Department of Asian Languages, Chinese） Naomi Ikeya（Yokohama City University, German） Masaomi Nakagawa（Josai International University, Korean） Noriaki Furuya（Yamanashi Gakuin University, Japanese） Naoki Yamazaki（Kansai Un
	Slide 8: これまでの研究活動
	Slide 9: Past Research Activities
	Slide 10
	Slide 11
	Slide 12:  🌳「インクルーシブ教育」 　　：障害のある人とない人が共に学ぶこと？  🌳「インクルージョン」 　　：主流に「包摂」？  🌳　私たちが考える「学習環境」の 　　「インクルーシブ・デザイン」とは？　　  
	Slide 13:  🌳 "Inclusive Education" 　　: Is it people with and without disabilities learning together?  🌳 "Inclusion" 　　: What does "Inclusion" mean in the mainstream (in Japan)?  🌳 What do we think of as “inclusive design” in “learning environment”?  
	Slide 14: 「インクルーシブ教育」＝主流に「包摂」？？
	Slide 15: "Inclusive education" = To be included in the mainstream??
	Slide 16
	Slide 17
	Slide 18: 朝日新聞デジタル　SDGs ACTION↑ https://www.asahi.com/sdgs/article/14851029#:~:text=
	Slide 19
	Slide 20
	Slide 21: 「インクルーシブ教育」＝主流に「包摂」？
	Slide 22: "Inclusive education" = To be included in the mainstream??
	Slide 23: 「言語学習環境」
	Slide 24:  Language Learning Environment
	Slide 25:  
	Slide 26:  
	Slide 27: 当事者駆動型の「言語学習環境」設計
	Slide 28: Persons with disabilities-driven "language learning environment" design
	Slide 29: 「学習環境」を構成する具体的な要素　参照：黒上(1999) 
	Slide 30: Specific elements that make up a “learning　environment” 　　　　Reference: Kurokami (1999)
	Slide 31: 作成中のケース教材（後ほどWebサイトから開いて投影）
	Slide 32
	Slide 33
	Slide 34
	Slide 35
	Slide 36: 本ケース教材が想定している３つのレベル
	Slide 37: The three levels envisioned in this case study material
	Slide 38: 本ケース教材が想定している３つのレベル
	Slide 39
	Slide 40: 本ケース教材が想定している３つのレベル
	Slide 41
	Slide 42: 本ケース教材が想定している３つのレベル
	Slide 43
	Slide 44: 本ケース教材が想定している３つのレベル
	Slide 45
	Slide 46: 本ケース教材の使用を通し、期待される変化
	Slide 47: Expected changes through the use of this example material
	Slide 48: ワークの流れ　
	Slide 49: Activity outline
	Slide 50: 本日のケースにおける当事者の特性  ※当事者のナラティブを土台にした架空の人物、フィクションを含む
	Slide 51: Characteristics of the parties in today’s example  * Including fictional characters and stories based on the narrative of the parties involved
	Slide 52: 【ガイド文】
	Slide 53: 【Guide Sentence】
	Slide 54
	Slide 55
	Slide 56
	Slide 57: 本日のテーマ
	Slide 58: Today's Theme
	Slide 59: 私は佐藤　　大学で中国語を教えています 鈴木さんを紹介します
	Slide 60
	Slide 61: I'm Sato.　　I teach Chinese at university A. Let me introduce Ms. Suzuki
	Slide 62
	Slide 63: 鈴木さん　A大学　国際関係学科　1年生 ADHD（注意欠如多動性障害）の診断　　 授業の担当教員には配慮申請
	Slide 64: ここで鈴木さんと鈴木さんを取り巻く人々の声に耳を傾けてみましょう。 
	Slide 65: Ms. Suzuki, University A, Department of International Relations, 1st-year student Diagnosis of ADHD (Attention Deficit Hyperactivity Disorder) Application for consideration is submitted to the instructor in charge of the class
	Slide 66: Let's listen to the voices of Ms. Suzuki and the people surrounding her. 
	Slide 67: 高橋先生（佐藤先生の同僚）　　　
	Slide 68
	Slide 69: Prof. Takahashi (Prof. Sato's colleague)
	Slide 70
	Slide 71: 留学の問題
	Slide 72
	Slide 73: Problems with studying abroad
	Slide 74
	Slide 75: 国際交流課　　　伊藤さん
	Slide 76
	Slide 77: International Exchange Division, Mr.Ito
	Slide 78
	Slide 79: 国際交流課　　　渡辺さん
	Slide 80
	Slide 81: International Exchange Division Ms. Watanabe
	Slide 82
	Slide 83: 情報センター　山本さん
	Slide 84
	Slide 85: Information Center Mr. Yamamoto
	Slide 86
	Slide 87: ワークショップの流れ
	Slide 88: 【ケースに基づく小グループ活動の前に】
	Slide 89: 【Prior to a small-group activity】
	Slide 90: 【小グループ活動】グループで話し合ってみましょう 
	Slide 91: 【Small-group activities】 Let's discuss it as a group
	Slide 92: ワークショップの流れ
	Slide 93: 【大グループ活動】休憩後、15:10〜
	Slide 94: 【Large group activities】
	Slide 95
	Slide 96
	Slide 97: ワークショップの流れ
	Slide 98: まずはここから…
	Slide 99: Let's start here...
	Slide 100: わたしたちが心がけていること
	Slide 101: たとえば、初回授業時にこんなルールを提示してみる
	Slide 102: クロージング
	Slide 103: Closing
	Slide 104: 　　　　 津⽥英⼆2008「当事者性を育てる」
	Slide 105: Eiji Tsuda 2008 "Fostering a Sense of Ownership"
	Slide 106: 　　　　　　津⽥英⼆2008「当事者性を育てる」
	Slide 107: Eiji Tsuda 2008 "Fostering a Sense of Ownership"
	Slide 108: 参考サイト（事例情報集）それぞれリンクを貼ってあります
	Slide 109
	Slide 110
	Slide 111
	Slide 112: 参考文献　
	Slide 113: ふり返りフォーム （アンケートにご協力をお願いいたします）
	Slide 114: Questionnaire 

